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Education in the 21° Century: Theory and Practice

Preface

Just as goods, services, products, and daily news gradually become widespread
going beyond borders due to mass media, and global free movement, so do scientific
publications, books, and academic work. As a result of the mind-blowing
developments in publishing industry and communication, a piece of information,
comments, or inventions belonging to a nation, country, university, or an academic
can reach the furthest country immediately and be shared with other societies and
scientists.

An important consequence of intensification of economic, political, and cultural
relations among countries is that scientific and educational cooperation has increased.
Only 30-40 years ago, there was only a handful of books and articles published abroad
by Turkish scientists, yet today, hundreds of articles are published in magazines, and
many books are printed by foreign publishing houses, which gives various nations
information on science, arts, sports, politics, education, and inventions in Turkey.

The main purpose of this book is to make the voice of Turkish scientists heard by
EU, the Balkans, and eventually, the world. It also aims to ensure better scientific
interaction and academic cooperation between Bulgaria, a neighbor country. Another
goal is to give young scientists who have been unable to publish their work abroad a
chance to make their articles known, boosting their self-confidence and offering
scientific satisfaction. The book brings together a number of academics from different
cities, universities, and areas who may not even know each other, enhancing scientific
cooperation among them. In other words, psychologists, educationists, social
scientists, historians, and mathematicians come together in the book. This humble
compilation composed of 57 chapters is an interdisciplinary educational work and
reflects various academics’ scientific level in terms of education.

Many thanks go to every academic and researcher who contributed to the book
with their work. We would also like to extend our thanks to the scientists who edited
this book for their time, efforts, and the nice work they produced.

The Editors
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Chapter 1

Evaluation the Levels of Eight Grade Primary School
Students’ Critical Thinking Dispositions and Creativity

Hasan Giiner BERKANT & Nuray AKILLI

INTRODUCTION

The aim of education is regarded as to adapt individuals to the community in
which they live. In this respect, education affects the environment and also it is
affected from environment. During this interactive relation, individuals need some
characteristics. Twenty-first century education requires citizens capable of flexibility,
self-learning, looking at the events from a wider perspective, critical thinking and
creative problem solving (Kepenekei, 2000).

Requirements of the modern world have become a necessity to have the thinking
skills of individuals. Individuals who only have rote learning in a changing world via
developing technology will have difficulty about adaptation to the modern world.
Today, being active during getting knowledge is more important than how much
knowledge you have. In addition, in the face of the impossibility of increasing the
transfer of knowledge by education, individuals have to solve their own problems and
get information by themselves by using higher-order thinking skills (Demirel, 1993).
In this context, in the information age training of individuals having abilities of
critical and creative thinking skills, producing knowledge, questioning have become
necessity. This situation has led to the emergence of new expectations in education.
Today, the most important goal of education is to educate individuals capable of
adapting to different conditions and considering different, flexible, and original. The
global changes all over the world affect education systems and training programs have
been developed to meet the requirements of revised age (Akbiyik and Serefoglu,
2006). In this context, the concepts creative and critical thinking become important.

Critical Thinking and Critical Thinking Dispositions

The meaning of criticism is widely understood with negative meaning and used
with aspects of a thing is not good. However, critical thinking is not only the
disadvantages of revealing or denigration. There are different understandings of
critical thinking. Normally, if you ask a person to criticize anything, he/she generally
talks about its negative aspects. Yet the criticism does not only mean focusing on the
negative aspects, but also contains showing the positive aspects of the product, the
work of the situation or the person (Akar, 2007).

Among the most types of thinking, the critical thinking requires more defitions
than others. In the related literature, it is seen that the writers have attributed different
meaning to critical thinking. Critical thinking has an important place in today's
curriculum and it is a topic studied in Turkey since 1980s (Demir, 2006). Integration

“This study is derived from Akill’’s (2012) master’s thesis prepared in Kahramanmaras Siitgii imam
University.
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Evaluation the Levels of Eight Grade Primary School Students’ Critical ...

of critical thinking skills in students’ education takes parts in new teaching programs.
In today's increasingly important teaching programs are conducted in a wide variety of
definitions of this concept. On the basis of different definitions of critical thinking will
be included here.

By the definition of APA's (1990) critical thinking skill includes reviewing,
analyzing, making inference, and evaluating of evidence to explain the conceptual,
methodological, or contextual cognitive thinking skills. According to another
definiton of APA (1990), critical thinking is evaluating what to do or believe in a
reflective way (Facione, 1990). Ciiceloglu (1999) defined the critical thinking as
active and organized mental processes in such a way that being aware of their own
thinking processes, keeping in mind the thinking processes of others, applying what
we have learned for ourselves and our environment aiming at understanding the
events. The critical thinking is a form of thinking based on rationality, in other words
it is practical rationality (Finn, 2011).

According to Cottrell (2005), critical thinking contains mental processes, such as
the choice of care includes the following features:

¢ Determining other people's status and ideas,

o Understanding of disagreement and providing evidence in a fair manner,

o Identifying the correct or incorrect assumptions,

¢ Being able to reflect on situations in a systematic manner,

¢ Bringing the evidence on the basis of the results.

It is seen from the items above that, although the existence of different
definitions for critical thinking, almost all definitions emphasize that critical thinking
consists of obtaining the information efficiently, using the evaluation and comparison
abilities (Aybek, 2006). Also, all definitions commonly use keywords for critical
thinking such as "making activity, focusing on in-depth thinking, intentionality,
interpreting, judging, observing, questioning, mining, using knowledge, realizing the
difference in the pattern of judgments, analysing, evaluating, reasoning, problem
solving and developing empathy" (Akar, 2007). In general, critical thinking means
analyzing ideas, putting the evidences about search and being able to explain the
evidences about the idea and evaluating ideas in an objective and logical framework
(Facione, 1990; Finn, 2011; Vural ve Kutlu, 2004; Wood, 2002).

Among the studies on the critical thinking skills, the first and most
comprehensive study can be said to belong to Robert Ennis. Fisher (1995) stated that
Robert Ennis summarized the substance of critical thinking on twelve items. Fisher
(1995) added questions next to each item for better understanding. These twelve items
and their questions are as given below:

1. To understand the meaning of an expression (expression make sense?)

2. Judging whether there is any uncertainty in understanding (expression is
clear?)

3. Judge whether it is contradictory expressions (expression consistent?)

4. Always judging whether get a conclusion or not (expression is logical?)

5. Judging whether an expression is sufficiently precise (exact phrase?)

6. Judging whether an expression uses any policy (expression is followed by a

7. Judging whether an expression based on the reliable observation (expression

12
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exactly?)

8. Judging whether a result guarantee inductive result or not (expression
justifiable?)

9. Judging whether a problem is identified or not (expression related?)

10.Judging whether an expression based on premise or not (expression could be
considered correct?)

11.Judging whether expression is a sufficient definition or not (expression
defined enough?)

12.Judging whether expression is accepted by the authorities or not (expression
correct?)

According to Kurnaz (2007) critical thinking based on a well structured
underlines four features of the behavior:

o As well as to identify and formulate problems, it is the ability to produce ways
of evaluating and propositions to solve them.

o It is the ability to detect false reasoning, inductive reasoning and deductive
reasoning relations awareness and the ability of using the methods.

o It is the ability to get conclusion from information obtained from various
sources in a reasonable way and to defend conclusion in a logical way.

o [t is the ability to distinguish between facts and ideas.

Experts, in general, reported that critical thinking concerns cognitive skills of
interpreting, analyzing, evaluating, making inference, explaning and self-regulating.
Each of these six skills is on the center of critical thinking. Facione (1990) described
these six skills as:

o Interpretation: To grasp and express the meaning or significance of a wide
range of experience, status, data, event, judiciary, customs, beliefs, rules, procedures
or criteria.

e Analysis: To detect belief, judgment, experience, reason, knowledge or
expressions intended to indicate the opinions, questions, concepts, descriptions, or
other types of explanation between the intended and actual inferential.

e Evaluation: To evaluate expressions, or a person's perception, experience,
location, judgment, belief or opinion, or disclosure describing the reliability of other
representations and to evaluate the logical relationships between the inferential power
of current or planned statements, descriptions, questions or other types of
presentation.

e Inference: To identify and to obtain the elements necessary to achieve logical
conclusions; to edit assumptions and hypotheses.

e Explanation: To specify the results of the reasoning of a person; to justify the
criteria building on the results of a person's explicit, conceptual, methodological, and
situational considerations to the terms of logical reasoning and to provide convincing
arguments in the style of a person's judgment.

e Self-Regulation: To show the results obtained from applying a person's
cognitive activities, the elements used in these activities, and inquiry, verification,
validation, or a person's judgment or the results of one's own inferential judgments
with a view towards improving the skills of analysis and evaluation, especially
knowing him/herself.

As with many thinking the literature work in critical thinking ability is inherent
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in individuals was observed some common features. Association of American
Philosophers describe the individual characteristics of critical thinking as constantly
researching, looking for reasons, open-minded, unprejudiced, honest, humble, topics
rational human beings who have a clear point of view (Facione and Facione, 1996).

In other words, Wood (2002) describes an ideal critical thinker as anyone open-
minded, willing to explain all points of view and ideas are defined silly, or even does
not correspond to their ideas. Different ideas, critical thinkers try to bring truth all the
time because they are not threatened. In addition, critical thinkers, constantly ask
questions and where you stored on the actual use all the tools to remove it from there.
Based on this summary, we can say that all of the statements, open-minded
individuals who can think critically, the original open-minded, curious, constantly
questioning the accuracy of the information, ideas and opinions of others, respect for
conclusive evidence received, and above all, they have critical thinking dispositions.
A person having critical thinking dispositions reflects this trend in the behavior.

The concept of critical thinking dispositions is a concept that is as important as
the other concept critical thinking. In 1990, Delphi Project to be carried out by the
American Philosophical Society, scientists agreed on the need of theoretical critical
thinking in two dimensions. The first of these dimensions is the interpretation of
information, analysis, evaluation, inference, disclosure and self-assessment of the
dimensions of critical thinking skills. The second dimension is to be a volunteer to use
critical thinking skills defined as dispositions toward critical thinking. The primary
benefit of having dispositions toward critical thinking is to develop and use critical
thinking skills (Stupnisky et al., 2008).

Yang and Chou (2008) considered dispositions toward critical thinking and
critical thinking as two different terms and critical thinking skills and critical thinking
dispositions in humans refers different things. Having dispositions toward critical
thinking does not mean having critical thinking skills and also having critical thinking
skills does not mean having dispositions toward critical thinking. Unlike this
approach, Akbiyik and Serefoglu (2006) commented thinking and critical thinking
dispositions as nested concepts and defined critical thinking as deciding what to do
and what to believe focusing on reasonable and reflective thinking and defined critical
thinking as a concept containing skills and dispositions.

Today, the most important goal of education is to enable individuals adapting to
different conditions, flexible thinking conditions and questioning skills. It occurs in
individuals, it is possible to allow discovery of the concepts related to the basic
thinking in these skills. Therefore, it is required training programs in which people can
question, think critically, and reason (Aybek, 2006). However, in general, the students
of the middle school are able to improve skills in basic courses, but they have
difficulty in causal reasoning and critical thinking. In this case, as TIMSS
international studies senior Turkish students thinking skills require to establish the
cause-effect relationship also exhibit low performance reveals this situation (Coskun,
2009).

Creative Thinking and Creativity

Among the studies on creative thinking, the study by Wallas in 1926 is gained a
general acceptance by educators and theorists. Detailed description of the stages of
creative thinking of Wallas can be reached in the work of Armbrusster. These four
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stages of the mental processes are given below:

1. In the preparation phase, the problem definition, data collection, analysis,
hypothesis, interrogation, the solution structure of the model and to reveal the
processes take place. At this stage, recognizing and learning the important aspects of a
problem for creative activities are beginning. In particular, Information about this
particular problem, the problem revitalizing the relationships between the various
hypotheses and theorems are examined.

2. In the incubation stage, developing ideas, regardless of the stage of incubation
almost problem-solver, ideas logically work on the problem. According to Wallas and
some researchers, this step is the most important phase in the development of creative
thinking. This step is very similar to the unconscious repetition of the first phase, a
variety of problems at the individual, albeit unconsciously, is a synthesis of ideas.

3. Settlement is reached during the enlightenment. In this phase, the solution
suddenly wakes on stage. This is the moment of coming inspiration and the idea of
solving problem. Immediate indication of the success of the first two phases had
reached in this stage.

4. In the proof stage solutions should be evaluated. Hypotheses should be tested,
the painter step back and re-study work on evaluative work. At this stage, critical
thinking and logical thinking should be dominant.

In general, the basic mental processes such as logic, memory and abstract
thinking should be dominated by the first and the last stage. Other mental processes
should be dominant at second and third stages. The second and the third stages are
important, especially for creative problem-solving and creative artistic expressions
(Russ, 1993). Yenilmez and Yolcu (2007) described creative thinking as a thinking
way that is innovative, seeking new solutions to old problems and revealing original
ideas.

In recent years the concept of creativity is often considered one of the important
issues and interesting. It is defending that rote education in schools prevents
creativity; schools are expected to develop the creativity and inventiveness to the
foreground. An important role in the development of society and the creativity of
humanity, which can be found in every individual and in every period of human life,
is a talent which includes all areas of the whole process, attitudes, and behavior
(Bacak, 2008).

San and Giileryiiz (2004), reveals the pre-admission related to concept of
creativity;

1. Creativity is an innate skill. Creativity is unique to humans. Every person has
the opportunity to be creative.

2. Being genius is not necessary for being creative.

Creativity is a way of thinking and there is a very close relationship with the
imagination. Creativity is found in all the emotional and mental activities, and all
kinds of work and occupation. It could be anywhere of daily environments and human
endeavor. Traditionally, art, dance, theater, literature, interior design, town planning
and architecture are linked with creativity. In reality, science, business, law, medicine,
engineering, leadership and even your parentage need creativity (Kara, 2007).

In summary it can be said that the definitions of creativity that expresses the
nature of human behavior, usually the process of producing creative thinking, creative
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individual characteristics, environmental impact of creativity and innovative product
highlights one or more factors. Although many of these definitions are different from
each other in each of the common definition of creativity is an emphasis on the idea of
"useful to put forward new ideas or products" (Harris, 1998).

Creativity and creative thinking are known to be a systematic and organised
process. Creative thinking process consists of four stages of preparation phase, the
incubation phase, enlightenment phase and validation phase (Demirci, 2007).

o The Preparation Phase: In this phase, problem definition, data collection,
analysis, hypothesis, interrogation, the solution structure of the model and revealing
the processes take place. At this stage, the important aspects of a problem for creative
activities begin to be learned. In particular, information about the problem, the
problem revitalizing the relationships between the various hypotheses and theorems
are examined in this stage (Uysal, 2009).

o The Incubation Phase: In this stage, leaving from problem it is gone to back.
The problem gives its place to consideration of the mind and investigation. As the
preparatory phase, this phase may take several minutes, several weeks or years.
Meanwhile, contemplative thinking, deep thinking, subconscious processes,
visualization and sensory perception abilities work in this stage. In the incubation
phase individual does not think about the problem consciously. At this stage, the
individual begins to combine different thoughts and ideas, solves problems and
produces solutions (Demirci, 2007).

e The Enlightenment Phase: In this phase, ideas, feelings, and thoughts suddenly
emerge as a clear solution to fit into each other. This step is also known as
"enlightenment" or "grip" in which the solution of necessary for thought is emerged.
In this stage, the brain constantly busy with problems and prepares the birth of a
sudden idea. This stage does not appear suddenly. Until the emergence of thought, the
stage takes a long process. However, inventions are instant (Demirci, 2007).

e The Validation Phase: In terms of the practicality of the solution, the validity of
the solution is checked at this stage. This stage is also known as "validation" or
"verification". Weaknesses of the thoughts are determined and required changes for
the solutions are made in some cases (Demirci, 2007).

The ongoing motivation is necessary during the process of creativity. Creative
students are able to motivate themselves and to determine and control their own
internal targets specifically. Students may motivate how to test the hypothesis formed
by the mind (Cetingdz, 2002). It is wort mentioning the features of creative
individuals who are capable of performing these steps carefully. Due to the positive
developments in the areas of society and a prerequisite for all occupations, the
creativity is a skill that can be found in every period of human life. Every individual
has an innate creativity, but the continuity, development, and the emergence of
creativity may vary from individual to individual. Within the education system the
personality traits of creative individuals in any field can be distinguished by a careful
observation. The investigator should be the task of the educator. In addition, in order
to make crative individuals it acquires this type of inventive features. According to the
findings obtained from a variety of investigations in the fields of science and
profession, personality factors which are specific to creative people can be listed as
follows (Diindar, 2003):

16



Hasan Giiner Berkant & Nuray Akill

o His/her success is not based on dreams, rather based on reality.

¢ Judgments and values are shifting to aesthetics.

e Turned on feelings and emotions.

e Independent and autonomous.

e Leader and has the personal initiatives.

o Versatile and interests are varied.

e Sensitive to the social aspect as much as introverted, but does not allow these
values to affect him.

o Critics and aware of his/her own creativity.

e Open to facts occurring until that moment is an important condition of
constructive creativity.

e Create for his/himself.

According to Saban (2000), certain personality traits of creative individuals are
given below:

¢ Creative people are brave, their self-confidence is high, and do not hesitate to
take risks. Creative individuals love to deal with many different aspects of events
around them not in a one-way. Therefore, the creative people do not afraid of making
mistakes, losing the match or thinking from other people.

o Creative individuals have a high energy structure. Creative people have high
physical and emotional energy. In other words, these people are in perpetual motion.
Because, creative individuals always have a structure of ambitious, motivated by
success and hard working. Creative individuals concentrate their energies entirely on
their work. For this reason, these people work without rest until a mission is
concluded.

o Creative people are willing and idealistic. Creative individuals are very
sensitive and susceptible to the purposes of life. Therefore, these people think there is
lot of things to be done in life. Constantly they complain the lack of the time needed
to achieve what they want to do. Because creative people are those who sought to
constantly look ahead. For this reason, they look upon the path of progress of each
event or problem as the opportunity not to be missed.

o Creative individuals have a curious, playfully and happy structure. Creative
individuals are like a child. They are extremely curious about everything around them.
Therefore, these individuals prefer to analyze the event as a game that occurs around
them, playing with ideas, and with the understanding of causal relationships between
events.

e Creative people have adventurous nature. Therefore these people are eager to
travel, navigation, and to see new places. Because creative individuals are in
understanding, exploring and are in a continuous effort to control of their own inner
and outer world.

o Creative individuals are independent and prefer to remain in their own rights.
Creative people are needed to think, to solve problems, or to produce something they
grope on the events by alone. Therefore, they prefer to work on their own and to
become independent. For this reason, creative individuals have more sophisticated
capabilities such as standing on their own legs, criticizing ideas and opinions of others
and remaining alone in any struggle for achievement.
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In addition, the five properties owned by creative people can be considered as
their practical intelligence, creative, restricted point of view, to be free of prejudice,
problem-solving ability, and unbounded dreams. One of the most salient features of
creative people is that they are not afraid of making a mistake and they try to do
everything in the light of their mind (A¢ikgoz, 2003).

Creativity is essential in today’s world. Children should practice their creative
skills in schools to use innovative sources of creativity in the economic sphere in the
future. The education system aims to improve the structure of thought, using variety
formats of mind and to create new people who have the ability to make new things. So
the creativity in the education system is necessary. Independent and critical thinking
are the requirements for creativity, and therefore the concept of modern education
(Yenilmez and Yolcu, 2007).

One of the main objectives of the education is having self-discipline about the
events and relationship between events. The individual must be able to evaluate the
connection between the phenomena and daily life facts. In addition, in order to be
self-sufficient and successful, especially in creativity, higher-order thinking, the
individual must have the motivation and ability to conduct research. In particular, the
children of the future, should be aware of education they in, that is, they are educated
about where they can use the information. Implementing such an education system,
this system must be used in all stages of the evaluation to train qualified creative and
critical thinking individuals (Koray, Yaman and Altungeki¢, 2004). According to
Sonmez (1993), teaching and learning environments require the regulation to develop
students' creative and critical thinking skills.

At this point, a question comes to mind: What are the conditions that individuals
should posses to adapt the conditions of today's world in the medium and long-term?
As a result of many studies some of the most important skills that must be owned by
individuals are the creativity and critical thinking, and dispositions toward critical
thinking. A critical thinker can bring logical solutions to the problem and can think
analytically. Creative individuals are not the ordinary to obey taboos, traditional
movements, thoughts and do not feel obliged, be careful enough to see around the
shortcomings, problems, smart enough to be able to find the source of solutions to the
problems of knowledge and experience that can have up to (A¢ikgoz, 2003).

In the twenty-first century, thinking, questioning, generating alternatives, and
briefly critically thinking individuals who approach things from a different angle are
important for each country as well as for Turkey. Primary school is very important
period in the development of the child's personality adapting to society. So, growing
primary school students as critical thinkers in early years is an issue to be examined
necessarily. In Turkey, in order to give students the properties to gain the individual
requirements of today has been made changes in curricula in the beginning of 2004-
2005 academic years. The renewed curricula have put emphasis on critical thinking
dispositions, creative thinking skills, and learning how to learn skills to build
relationships between concepts (Coban, 1999; Demir, 2006).

In this context, the problem of the study can be stated as “What are the primary
education eigth grade students’ critical thinking dispositions and creativities in terms
of different variables?”
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The Purpose of Study

The overall purpose of this study is to evaluate primary education eigth grade
students’ critical thinking dispositions and creativities in terms of different variables.
In this purpose, the following questions are answered:

1. What is the level of students' critical thinking dispositions?

2. Is there a significant difference between students’ critical thinking dispositions
according to;

a. their gender,

b. educational level of the father,

c. educational level of the mother,

d. family income.

3. What is the level of students’ creativity?

4. Is there a significant difference between students’ creativitie according to;

a. their gender,

b. educational level of the father,

¢. educational level of the mother,

d. family income.

5. Is there a significant relationship between students’ creativity and critical

thinking dispositions?

MATERIALS AND METHODS

This research was carried out to evaluate the levels of eight grade primary school
students’ critical thinking dispositions and creativity. The research is descriptive and
survey model. Descriptive statistics define the statistical operations about collection,
description and presentation of numerical values of a variable collection
(Biiyiikoztiirk, 2002). Considering the environment carried out of the research, the
research is correlation type of survey. In the study, dependent variables are creavities
and critical thinking dispositions of eight grade students’. Independent variables in the
study are students’ fathers’ and mothers’ education level and family income level.
These independent variables were used in this study because they are considered to
affect students’ creativities and critical thinking dispositions directly or indirectly.

Population and Sample

The population of this study consists of eight grade students of primary schools
in the city center of Kahramanmarag in 2010-2011 academic years. The sample of the
study is 265 eight grade students selected randomly from the population.

Data Collection Tools

In the study, “How Creative Are You?” and “California Critical Thinking
Dispositions Inventory (CCTDI)” are used as data collection tools.

“How Creative Are You?” is developed by Raudsepp in 1977 and adapted to
Turkish by Coban (1999) consists of 50 items. This scale measures the creativity
level. In the scale choices are strongly agree (-2), agree (-1), undecided (0), disagree
(1) and strongly disagree (2). Creativity scores of students’ were obtained from total
scores. The scores between 100 and 80 mean “high level creativity”; between 79 and
60 mean “above average”; between 59 and 40 points mean “average”; between 39 and
20 mean “below average/low”; between -19 and -100 mean “not creative”. The
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Cronbach alpha reliability coefficient of the scale was 0.95 (Coban, 1999).

Kokdemir (2003) has adapted California Critical Thinking Dispositions
Inventory (CCTDI) to Turkish in his thesis and he made the final modifications of the
scale. The Turkish version of the mentioned inventory was used by permission of
Kokdemir. Differently from its precedents, (such as Watson—Glaser Critical Thinking
Skills Inventory) CCTDI is not used for evaluation of a skill. It is used for evaluation
of critical thinking dispositions of an individual, in a wide meaning, critical thinking
level (Kokdemir, 2003). The CCTDI is a 6-point likert type scale. Choices of each
item range from ‘Strongly Agree’ to ‘Strongly Disagree’. The inventory consists of
six subscales and 51 items. These subscales are analyticity, open-mindedness,
inquisitiveness, self-confidence, truth-seeking and systematicity. Total point between
51 and 306 can be obtained from scale (Coskun, 2009). People who have the overall
critical thinking disposition score of less than 240 are accepted at low level, while
those who score more than 300 of these trends are accepted at high level. Coskun
(2009) determined the Cronbach's alpha value of scale as .88. This value was
recalculated with the data of this study and determined as .82.

Data Analysis and Interpretation

In data analysis, investigation of eight grade students' critical thinking
dispositions and creativity with their gender, father education level, mother education
level and family income were taken into account by the analysis. In addition whether
there is a significant relationship between the level of eight grade students' critical
thinking dispositions and creativity was investigated. The collected data was analyzed
via SPSS 15.0. The data was analyzed by using independent samples t-test, ANOVA,
LSD, and correlation analyses.

RESULTS

In this section, the results of analyses that are done according to the purpose of
the study are given.

Results for Students’ Level of Critical Thinking Dispositions

The descriptive statistics of level of the students' critical thinking dispositions are
shown in Table 1.

As shown in Table 1, from the sample of 265 eighth grade students participated
in the survey, 93.6% of the students have low-level of critical thinking dispositions,
6.4% of students have average-level of critical thinking dispositions and no student
has high-level of critical thinking dispositions. So, most of the students' critical
thinking dispositions appear as low.

Table 1: The Descriptive Statististics of Students According to Levels of Critical Thinking
Dispositions

Levels of Critical Thinking Dispositions f %
Low 248 93.6

Average 17 6.4

High 0 0.0
Total 265 100.0
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T-Test Results for Students’ Critical Thinking Dispositions Based on
Gender

Whether the students' critical thinking dispositions differ by their gender is
analyzed by t-test. The results are shown in Table 2.

Table 2: T-Test Results for Students’ Critical Thinking Dispositions Based on Gender

Gender N X S df t p
Female 152 206.96 28.02 263 4.74 .000*
Male 113 191.78 2231
*p< 001

As presented in Table 2, there is meaningful difference between the students’
critical thinking dispositions based on their gender, t(263)=4.74, p< .001. This finding
can be interpreted as there is a significant relationship between critical thinking
dispositions and gender variable. Accordingly, the female students’ critical thinking
dispositions (X = 206.96) was significantly higher than male students' critical
thinking dispositions ( X = 191.78).

ANOVA Results for Students’ Critical Thinking Dispositions Based on
Father Education Level

Whether there is significant difference between students’ critical thinking
dispositions based on their fathers’ education level is analyzed by ANOVA. The
results are shown in Table 3.

As shown in Table 3, education level of students’ fathers significantly affects
criticial thinking dispositions of students, F(3, 261)= 4.06, p< .01. According to the
results of the LSD test which is done to determine the soruce of the difference, the
mean of the students whose father graduated from primary school ( X =205.55) is
higher than both mean of the students whose father graduated from secondary school (
X =191.68), and the mean of students whose father graduated from high school(
=196.62). Another finding of LSD test is that the mean of students whose father
graduated from undergraduate-master- doctorate (¥ =203.38) is higher than the mean
of students whose father graduated from elementary school ( X =191.68). According
these results the level of critical thinking dispositions of students whose father
graduated from primary school is higher than students whose fathers graduated from
elementary and high school. Similarly, the level of critical thinking dispositions of
students whose fathers graduated from undergraduate-master-doctorate is higher than
students whose fathers graduated from elementary school.

ANOVA Results for Students’ Critical Thinking Dispositions Based on

Mother Education Level

Whether there is significant difference between students’ critical thinking
dispositions based on their mother’ education level is analyzed by ANOVA. The
results are shown in Table 4.

As shown in Table 4, students’ critical thinking dispositions do not vary
significantly according to the their mothers’ education level, F(3, 261)= 1.89, p> .05.
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Table 3: ANOVA Results for Students’ Critical Thinking Dispositions Based on Father
Education Level

Father Education N — SS Source of Sum of Mean of Sig.
Level X Variance Squares Squares p Dif.
(DIlliterate - - - Between 8451.6 2817.2 4.06 .008*  2-3
Groups 2-4
(2)Prima 33
Y 113 205.55 24.0 Within 180872.5 261  692.9
School
Groups
3) 57 191.68  26.2
Elementary Total 1893242 264
School
(4)High School 51 196.62 304
5) 44 20338 269
Undergraduate-
Master-Doctorate
Total 265 20049  26.7

Table 4: ANOVA Results for Students’ Critical Thinking Dispositions Based on Mother
Education Level

Mother

Education N 7 SS Sou‘rce of Sum of df Mean of P
Variance Squares Squares

Level

(DIlliterate 32 201.28 20.4 Between 4040.4 3 1346.80 1.89 130
Groups

(2)Primary .

145 203.51 24.7 Within 185283.8 261 709.900

School
Groups

(3Elementary 39 19750 320  Total 1893242 264

School

(4)High

school-

undergraduate 49  193.67 30.6

-master-

doctorate

Total 265 19891 26.7

ANOVA Results for Students’ Critical Thinking Dispositions Based on
Family Income

Whether there is significant difference between students’ critical thinking
dispositions based on their family income is analyzed by ANOVA. The results are
shown in Table 5.

As shown in Table 5, students’ critical thinking dispositions do not vary
significantly according to family income, F(4, 260)= 1.466, p> .05.

Results for Students’ Level of Creativity

The descriptive statistics of level of the students' ceativity are shown in Table 6.
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Table 5: ANOVA Results for Students’ Critical Thinking Dispositions Based on Family
Income

Family

Income

(Turkish N X SS Sou_rce of Sum of af Mean of F P

Liras per Variance Squares Squares

month)

(1)0-500 53 202.22 25.3 Between 4177.005 4 1044.251 1.466 213
Groups

(2)501-1000 84  202.64 26.7 Within 1851472 260  712.105
Groups

(3)1001-1500 56 195.62 23.7 Total 1893242 264

(4)1501-2000 35 206.31 30.8

(5)2001 and

37  195.0 28.1
above

Total 265 200.49 26.7

Table 6: The Distribution of Students According to Levels of Creativity

Level of Creativity f %
High 0 0.0
Above average 0 0.0
Average 0 0.0
Below average/Low 23 8.7
Not Creative 242 91.3
Total 265 100.0

As shown in Table 6, from the sample of 265 eighth grade students 8.7% of them
have below average/low creativity, 91.3% of are not creative and there is not any
student who has average, above average, or high creativity. Accordingly, the vast
majority of the sample is not creative enough.

T-Test Results for Students’ Creativity Based on Gender

Whether the students' critical thinking dispositions differ by their gender is
analyzed by t-test. The findings are shown in Table 7.

Table 7: T-Test Results for Students’ Creativity Based on Gender

Gender N X S df t p
Female 152 6.38 10.87 263 4.04 .000*
Male 113 1.33 8.84
*p<.001

As presented in Table 7, there is meanigful difference between the creativity of
students based on their gender, t(263)=4.04, p< .001. This finding can be interpreted
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as there is a significant relationship between creativity and the gender. Accordingly,
the female students' creativity ( X = 6.38) was significantly higher than male students'
creativity (X = 1.33).

ANOVA Results for Students’ Creativity Based on Father Education Level

Whether the students' critical thinking dispositions differ by their fathers’
education level is analyzed by ANOVA. The findings are shown in Table 8.

As shown in Table 8, eighth grade students’ creativity do not vary significantly
according to father education level, F(3, 261)=2.568, p> .05.

Table 8: ANOVA Results for Students’ Creativity Based on Father Education Level

Father Source

Education N X SS of . Sum of df Mean of F p

Level Varianc Squares Squares
e

(DIliterate - - - Between  811.060 3 27035  2.568 .06
Groups

(2)Primary 11 370 10.

School 3 ’ 4 Within 27475355 261 105.27
Groups

(3)Elementary 57 24 10.

School Y Towl 28286415 264

. ota .

(4)High 51 774 10.

School 2

(5)

Undergraduate 44 327 94

-Master-

Doctorate

26 10.
Total 5 422 3

ANOVA Results for Students’ Creativity Based on Mother Education Level

Whether the students' critical thinking dispositions differ by their mothers’
education level is analyzed by ANOVA. The findings are shown in Table 9.

According to the results in Table 9, eighth grade students’ creativity does not
vary significantly according to the mother education level, F(3,261)= 2.009, p>.05.

ANOVA Results for Students’ Critical Thinking Dispositions Based on
Family Income

Whether the students' critical thinking dispositions differ by their family income
is analyzed by ANOVA. The findings are shown in Table 10.

As shown in Table 10, students’ creativity do not vary significantly according to
family income, F(4, 260)=.739, p> .05.

The Correlation Results Related to Relationship between Students'
Creativity and Critical Thinking Dispositions

The findings for correlation analysis related to relationship between students'
creativity and critical thinking dispositions are shown in Table 11.
According to Table 11, there is significant, positive and average relation between
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students’ creativity and critical thinking dispositions, r=0.325, p< .001. Accordingly,
creativity and critical thinking dispositions of students can be considered to increase
and decrease together in the same direction.

Table 9: ANOVA Results for Students’ Critical Thinking Dispositions Based on Mother
Education Level

Mother — Source of  Sum of Mean
Education N X SS . df of F P
Variance Squares
Level Squars
. Between 638.44 212.81 2.009 .11
(1)Illiterate 32 .87 8.9 Groups 3 5 3
(2)Primary
School 145 020 0 wiin 276479
3) Goups 6 261  105.93
Elementary 39 494 103 1
School Total
28286.4 264
(4)High 1
School-
undergraduat 27783
e-Master-
Doctorate
Total 265 422 103

Table 10: ANOVA Results for Students’ Critical Thinking Dispositions Based on Family
Income

o
(Turkish N X sg  Sourceof Sumof 4. of F p
. Variance  Square Squar
Liras per
month) ¢
(1)0-500 53 5.05 9.9 Between  318.04 4 7951 739 566
Groups
(2)501-1000 84365 10.1 Within 27968. 260 107.5
Groups 36 7
(3)1001-1500 56  2.91 10.2
Total 264
28286.
(4)1501-2000 35  6.34 10.2 41
(3)2001-and 55 45 46
above
Total 265 4.22 10.3

DISCUSSION AND CONCLUSION

According to results of the study, the majority eight grade students have the low
level of critical thinking dispositions. The reasons of this result can be considered as,
although Ministery of National Education adapted constructivist approach to
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education in Turkey, teachers insist on the traditional concept of education by using
rote learning. It is determined from the literature that Besoluk and Onder (2010),
Bulut, Ertem and Sevil (2009), Cohen (2010), Eser, Demir and Khorshid (2007), Ip et
al., (2000), Sengiil and Ustiindag (2009), Tiimkaya (2011), Tiirniiklii and Yesildere
(2005), Yenice (2011) determined similar conclusions as low level of critical thinking
dispositions of their sample. In contrast to the result of the research, Wangensteen et
al. (2010) and Fernandez (2010) concluded that the sample reached a high level of
critical thinking dispositions scores. Korkmaz (2009) and Lewis (2012) concluded in
their studies that the sample has medium levels of critical thinking dispositions.

Table 11: The Correlation Results Related to Relationship between Students’ Creativity
and Critical Thinking Dispositions

Critical
Creativity Thinking
Dispositions
Pearspn 1 325
Creativi Correlation
reativity Sig. (2-tailed) 000%
N 265 265
Critical Pearson 325 1
Thinki Correlation
——— Sig. (2-tailed) 000*
Dispositions N 265 265
*p<.001

According to another result of the study, the eighth grade students' critical
thinking disposition levels vary according to their gender. Female students have
higher levels of critical thinking dispositions than male students. Similar to the result
of the research, Besoluk and Onder (2010), Godzky (2008), and Tiimkaya (2011)
found significant difference between the critical thinking dispositions scores in favor
of girls. In contrast to the study, Chain, Ron and Zoller (2000), Ekinci and Aybek
(2010), Gok and Erdogan (2011), Korkmaz (2009), and Yenice (2011) determined
that critical thinking dispositions scores were not differed according to gender.

In this study, it is determined that the students' critical thinking dispositions were
affected by education level of the father. According to these results, the level of
critical thinking dispositions of students whose father graduated from primary school
is higher than students whose fathers graduated from elementary and high school.
Similarly, the level of critical thinking dispositions of students whose fathers
graduated from undergraduate-master-doctorate is higher than students whose fathers
graduated from elementary school. According to the results of the study, mother
education level and family income do not affect the level of students’ critical thinking
dispositions. Similarly Bulut, Ertem and Sevil (2009), Ekinci and Aybek (2010), and
Gok and Erdogan (2011) found that there is no significant difference between
sample’s critical thinking dispositions scores in terms of parental education level.
Eser, Demir and Khorshid (2007) found in their study that nurses’ parental education
level and family income does not affect the level of nurses’ critical thinking
dispositions. In contrast to the results of the study, Tiimkaya and Aybek (2008)
concluded that there were significant differences between the students' critical
thinking dispositions based on their mothers’ education level.
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Another result of the study is that from the sample of 265 eighth grade students
participated in the survey, 8.7% of them have low level of creativity, 91.3% of are not
creative and there is not any student who has average, above average, or high
creativitiy. Accordingly, the vast majority of the sample of eighth grade students is not
creative. Through this result it may be considered that creativities of students are not
supported in classes and creative activities are not conducted enough in classes.
Similarly, Giilel (2006) concluded in his study that sample have low levels of
creativity. In contrast to the study Yildiz e al. (2011) have reached the conclusion that
teacher candidates’ creativity level are close to high level.

In this study, it is concluded that students’ genders affect the levels of the
students’ creativity. As in critical thinking dispositions results, female students have
higher levels of creativity than male students. Similar to reseach result, Gk and
Erdogan (2011), Giilel (2006) and Trivedi and Bhargava (2010) have found that
female students have higher levels of creativity than male students in their studies.
Yildirim (2006) found that girls have higher scores than boys’ scores obtained from
dimension of fluency and enrichment. In contrast to the study Biber (2006) and Y1ildiz
et al., (2011) concluded that gender does not affect the creativity scores significantly.

According to another result of the study, eighth grade students' parental
education level and family income level do not affect the level of creativity of the
students. Similar to this result Yildiz et al. (2006) found that teacher candidates’
parental education level and family income level does not affect the level of students’
creativity. In his research, Biber (2006) found that students’ family income level does
not affect the students’ creativity level. Ulukdk er al. (2012) found significant
differences between teacher candidates’ creativity based on their education level.
However, he conluded that no significant difference is found between the teacher
candidates’ creativity level in terms of their father education level and family income.

It is determined in this research that, there is positive, moderate and meaningful
relationship among the students' creativity and critical thinking. This may be
considered as an increase in critical thinking dispositions may cause an increase in
students’ creativity. On the contrary an increase in creativity may cause to increase of
critical thinkin. Because of the fact that creativity and critical thinking are two
cognitive activities requiring and supporting each other, this result is an expected
situation. Similar to this result, Gk and Erdogan (2011) found positive, moderate and
meaningful relationship between the students' creativity and critical thinking. In a
similar study, Yidiz et al (2011) examined teachers' creativity levels and the
relationship between perception and problem-solving skills, and determined a
moderate positive relationship. McGrath (2003), Rickets (2003), Shin et al. (2006),
and Yang and Chou (2008) have found a positive relationship between students'
critical thinking skills and critical thinking dispositions. Colucciello (1999) conducted
a study on students and found that there is a relationship between the levels of
students' critical thinking dispositions and learning models.

In the light of results indicated above, some proposals may be put forward: This
research was conducted in the province of Kahramanmaras. The results of other
researches which will be done in future on different samples can be compared with the
results of this study. This research was conducted with eight grade students. The
student attending to different grades can be investigated. With the help of the
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questionnaire the students' critical thinking dispositions and creativity levels were
measured descriptively. In another study, an experimental study with a curriculum that
includes activities of critical thinking and creativity can be conducted. In this study,
students' critical thinking dispositions and creativity levels were investigated in terms
of independent variables such as gender, parental education level and family income
level. Within the scope of other researches, different variables such as "level of
cognitive development”, "learning styles", "science process skills" can be used as
independent variables.
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Chapter 2

Factors Affecting Teachers’ Organizational Commitment
and Consequences of Teachers’ High Level of
Organizational Commitment

Bahadir GULBAHAR

INTRODUCTION

Labor force is the primary resource to ensure that organizations to accomplish
their purposes and to maintain their existence. Organizations, pursuing to fulfill their
targets and to continue their existence, are required to utilize labor force effectively
and productively; in other words, employees’ performances are required to be
increased. Superior performance of employees and their maximum productivity are
subject to their sincere and heartfelt commitment to their organizations. Therefore, it
is necessary for organizations to determine and employ factors effective on their
organizational commitment.

Organizational commitment is the concept describing the strength of the bond
between employees and their organizations. That is, organizational commitment is
loyalty and self-sacrifice expressed by employees felt toward their organizations for
future institutional success. Lexical meaning of commitment is that “feeling and
expressing love, respect and intimacy toward someone, loyalty” (TDK Dictionary,
2015). Commitment, additionally, means loyalty felt by an individual toward a person,
a thought, an organization or something attached more importance than oneself; and it
means an obligation that needs to be fulfilled as well (Col, 2004).

Organizational commitment is a tool that establishes relationship between
personal needs and organizational purpose and values (Buchanan, 1972).
Organizational commitment represents psychological commitment of an individual in
general, which includes participation into work, loyalty and having faith in
organizational values (Olgiim Cetin, 2004); moreover, it stands for level of
identification and coalescence felt by a person in regard to his organization (Ari
Saglam, 2003). In another definition, organizational commitment is explained as
whole of internalized normative pressures that arise to take an action to the end that
the organization may acquire its targets and interests (Wiener, 1982). Whereas
Luthans (1992) is defining organizational commitment as a process in which
employers exhibit their interest in continuous success and welfare of their
organizations, Bateman & Strasser (1984) describes organizational commitment as
function of harmony perceived between individuals and their organization. Morrow
(1983) describes organizational commitment as a strong faith exhibited to remain as a
member of an organization, and as a desire to spend high level of effort for the sake of
organization or adoption and having firm belief in organization’s purpose and values.

Descriptions  concerning organizational commitment demonstrate that
organizational commitment of employers relies on attitudinal or behavioral reasons;
thus, this situation suggests that there are two types of organizational commitment as
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attitudinal and behavioral (Bayram, 2005).

Attitudinal commitment commences with identification of an employee with
his/her organization; and represents coalescence of individual and organizational
targets (Sheldon, 1971). Gul (2002) states that attitudinal commitment is realized
when employees assimilate its own values and targets with their organizations’ target
and purposes and having desire to maintain membership with this organization in
order to accomplish their purposes. On the other hand, behavioral commitment is
establishing bonding with certain activities that they commit rather than the
organization itself since these individuals are members of the organization for a long
time (Meyer, Allen and Gellatly, 1990). Employees pursue a certain behavior under
influence of some variables; and after a while, they are attached to this behavior. Over
the time, they develop an attitude appropriate to this behavior which justifies this
behavior. Thus, the likelihood of repetition of this behavior increases (Boylu, Pelit &
Gicer, 2007).

Employees’ loyalty to their organizations is essentially important for their
organizations. Some research are oriented on the prediction for the 21* century that
the most significant issue will be creating commitment among employees within
various work teams and environments (Suliman & Iles, 2000). Hence, organizations
aim to reduce their cost and enhance performance of their employees, process and
products, and to increase quality and productivity (Ince & Gul, 2005). Organizational
commitment of employees would ensure organizations to reach their targets more
conveniently.

Organizational commitment of employees influences efficiency and productivity
of organizations positively; and prevent negative behaviors of employees in regard to
their organizations (leave of employment, boycott, delays in attending job, and
negligence etc.). Therefore, employees’ commitment to their organizations has been
an essential issue for organizations from past to our contemporary age (Allen &
Grisaffe, 2001); and research on organizational commitment has gained prominence.
Ozmen et al. (1997) suggest following points as a primary reasons for prominence of
these researches:

* the relationship between organization commitment and desired behavior at
work

* revealing that organizational commitment is more important compared to job
satisfaction level as a reason for quitting job

* the fact that employees with higher organizational commitment exhibits higher
performance compared to the one with low level

+ organizational commitment is a beneficent indicator of institutional
effectiveness

* organizational commitment draws attention as an expression of organization
citizenship behaviors like self-sacrifice and honesty.

In some researches on organizational commitment (Meyer ef al., 1989; Mathieu
& Zajac, 1990; Huselid, 1991; Irving, Coleman and Cooper, 1997; Ozdevecioglu,
2003; Marchiori & Henkin, 2004; Gautam, Dick & Wagner, 2004), it was revealed
that employees with high organizational commitment have higher contribution to the
organization and higher productivity. Organizational commitment does not only
increase productivity of employees, also ensures their continuity. It was observed that
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employees with organizational commitment tend to exhibit desire for longer
perpetuity at their organizations. Perpetuity of employees enables organizations to
make planning for longer horizon and to establish stability in their organization.

Sense of mission and responsibility of employees feeling committed to their
organizations strengthen; thus, their productivity and achievements increase.
Organizational commitment also directs employees to take initiative on behaviors that
should be taken voluntarily for highest level of success of the organization (Katz &
Kahn, 1977). In this regard, organizational commitment of employees is significantly
important to ensure survival of organizations under harsh competition environment
successfully and to maintain their existence.

According to Cekmecelioglu (2006), organizational commitment originates from
interest and loyalty felt toward job, and strong faith in organizational values.
Organizational commitment fed by these resources has three indicators:

1. Individuals’ adoption of organizational targets and having faith toward them

2. Being disposed to spend effort for organization

3. Having certain desire to remain in the organization (Eisenberg et al., 1987).

Organizational commitment is one and ultimate targets of the survival efforts of
organizations because individuals committed to their organizations are more satisfied,
more productive, more loyal and have higher responsibility; and they cost less to their
organizations (Balci, 2003). Individuals who are committed to their organizations
feels desire to perform their tasks with highest possible productivity level. They spend
more effort, and focus on producing more. Since an organization member who focuses
on being more productive at his/her work would perform more amount of and more
quality work without expecting additional material benefit, cost would be reduced for
their organization.

Employees committed to their organizations adopt organizational targets, values
and purposes; they spend effort along with general purposes of their organization and
describe themselves as member of the organization (Camp, 1992). Therefore,
organizational commitment is considered as organization-member integration; and as
a result of this relationship, both organizational and individual performance increase
(Dilek, 2005). Individuals committed to their organization are internally motivated as
well. Their internal reward comes from original activity and its successful
consequences rather than conditions audited by others (Balay, 2000b).

It is observed that organizational commitment of employees appears at different
dimensions. These dimensions are given as affective commitment, continuance
commitment and normative commitment (Allen & Meyer, 1990).

Affective Commitment: It is possible to say that affective commitment refers
the love felt by employees toward their organization and institution. Affective
commitment includes identification and integration of employees with their
organizations. Affective commitment, which was also known as attitudinal
commitment, is closely related with affective reactions concerning their environment,
and especially with adopting the job it includes more establishing close ties with the
position, colleagues, work place and profession (Balay, 2000a). Employees attached
to their organizations with strong affective commitment continue to stay with their
organization because they want this themselves rather than they need this (Meyer &
Allen, 1991).
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Continuance Commitment: The basic reason for employees to feel committed
to their organizations and to continue having position at their organizations is that they
need to stay at their organization. Continuance commitment concerns with
consequences of leaving their organization (Meyer & Allen, 1991). Hence,
continuance commitment is result of a thought that employees might waste the labor
produced, the time and the effort spent, the status and the wealth gained during their
employment at their organization (Yal¢in & iplik, 2005).

Normative Commitment: Normative (rule-based) commitment reflects liability
feelings of employees concerning remaining at the organization. Employees, with
high level of normative commitment feeling, need to stay at the organization (Meyer
& Allen, 1991). This commitment feeling assures them to exhibit certain behavioral
actions since they believe in that their actions were right and moral (Balay, 2000a).
Normative commitment can be affected by normative pressure felt regarding staying
at the organization as result of their experiences obtained before (family and cultural
socialization) and during the time spent in their organizations (organizational
socialization) (Allen & Meyer, 1990). In the normative commitment, unlike the
continuance commitment, the factors determining personal desire to continue to work
at the current organization is not material, instead, it is factors related with working
psychology such as ethic, responsibility, and sense of mission.

As it was suggested by Allen & Meyer (1990), the common ground among
affective, continuance and normative commitment is the bond between employee and
organization, which reduce probability of leaving organization. Regardless of the type
of commitment felt by employees, they continue to remain with their organization.
However, in affective commitment, the motivation to stay with the organization relies
on desire; in continuance commitment, it relies on the need; and in normative
commitment, it relies on liability (Obeng & Ugboro, 2003). It is the most preferable
situation that employees in an organization must possess high affective commitment at
the first place; then, normative commitment and finally continuance commitment
(Yalgm & iplik, 2005). Yet, affective commitment arise based on individuals’ own
desires; normative commitment arise based on moral rationales, and continuance
commitment arise based on personal interests (Wasti, 2002).

Besides affective commitment, continuance commitment and normative
commitment dimensions suggested by Allen and Meyer (1990), organizational
commitment has taken into consideration by number of researchers from different
angles. Whereas Etzioni (1961) considered organizational commitment as alienative,
calculative and moral commitment; Kanter (1968) considers as continuance, cohesion
and control commitment; Katz & Kahn (1977) considers as depictive and instrumental
circuit; Mowday et al. (1982) considers as behavioral and attitudinal; Yal¢in & Iplik
(2005) considers it as dimensions of identification and organizational participation.

Organizational commitment includes both devotion of employees to
organizational objectives on which general consensus are reached, and attitudinal
attachment of employees as a result of identification with their organizations. From
this point of view, it is possible to state that organizational commitment cannot be
reached by force against the human factor (Ince & Giil, 2005). In other words,
organizational commitment can take place sincerely and heartfelt. Hence, it is
necessary to establish the conditions in organizations capable of establishing heartfelt
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commitment. To that end, it is necessary to know factors related with organizational
commitment. Following factors are closely related with organizational commitment
(Balay, 2000a):

1. Leaving job, absenteeism, regression, and job search activities

2. Attitudinal, affective, and cognitive structures such as job satisfaction,
embracing job, moral and performance

3. Characteristics regarding employees’ job and role such as autonomy,
responsibility, participation and sense of task

4. Personal characteristics of employees such as age, gender, seniority period,
and education

5. Knowing personal organizational commitment estimators (Balay, 2000a).

Arn (2003) classified factors affecting organizational commitment and
conglomerated these factors under three groups:

1. Personal characteristics: Various demographical and personal characteristics
of individuals such as age, education, gender, supervising point, motivation for
success.

2. Job-related characteristics: Autonomy at workplace, significance and meaning
of job position, job satisfaction level, feed-back, and social-interaction opportunities.

3. Organizational factors: Factors such as organization structure, size,
compensation system, work conditions, career opportunities, organization culture,
management style, and senior-subordinate coworker relationships.

Olgiim Cetin (2004) classifies factors affecting organizational commitment as
follows:

1. Personal characteristics 2. Role and work characteristics 3. Work experience /
structural characteristics.

These factors have impacts on organizational commitment at different levels. In
regard to this issue, Oliver (1990) emphasizes that influence of demographic factors
on organizational commitment can be considered as moderate in comparison to the
organizational rewards and work-related values.

Besides the factors effective on organizational commitment, it is also important
for organizations to know the consequences of organizational commitment.
Consequences of organizational commitment are under influence of commitment
level. According to strength of organizational commitment level, there could be
different consequences for both organization and employees.

Strong organizational commitment level of employees enhances belonging
feeling of organization members, develops sense of thrust, and members start to feel
that they can be beneficent for their organization and help them to develop a purpose
both inside and outside of the organization (Giiglii, 2006).

Strong (high) level of commitment would ensure high level of productivity
among employees (Aydinli, 2005). Performance of individuals committed to their
organization would accordingly be high. Their absenteeism would decrease, their
lateness and job leave of employment would eventually reduce (Mathieu & Zajac,
1990). Organization members, committed to their organizations, (Feldman & Moore,
1982);

1. Feel less monitoring and discipline. Their performance is higher compared to
the ones with less organizational commitment.
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2. Consider internal options regarding their organization as a tool with highest
potential to contribute their organization.

3. Exhibit distinctive reliability and sincerity in their behaviors usually during
crisis environment.

High level of organizational commitment might also present adverse results.
When organizational objectives are not acceptable, high organizational commitment
level of members might accelerate fall of organization (Balay, 2000b). A strong faith
and acceptable organizational objectives, values include voluntary employment at the
organization and establishing strong relationships (Raghunathan, Raghunathan & Tu,
1998). However, if employees consider that objectives are not realistic, they start to
think that it will be unnecessary to spend effort to increase performance for these
targets; and this attitude ultimately affects organizational commitment adversely.

Employees with low level of organizational commitment object this reformation
process compelled by the system; and thus, they strive to protect their identities as
individual members. Employees presenting organizational commitment at such level
would be able to recognize some organizational values instead of all of them; while
they meet expectations of their organization, they maintain integration with their
organization, and continue to protect their personal values in the meantime. Since low
level of organizational commitment results in denials and complaints, it defames the
name of the organization, destructs the environment of trust, prevents adaptation to
the possible new conditions; and thus, it causes income losses (Bayram, 2009). Low
level of organizational commitment causes high rate of circulation in the labor force,
and results in adverse consequences such as absenteeism and tardiness. Employees
exhibiting such level organizational commitment do not view themselves as part of
the organization; the possibility to leave their organization is always higher in
comparison to other colleagues (Yavuz & Tokmak, 2009). Leave of employees and
high rate of circulation affect consistency in organizations adversely as well. Even
employees do not leave the organization, the continuous desire for leaving the
organization reduce their performance and again the organization is damaged from
this result.

Organizational commitment is seen as variable which affects productivity,
performance, and stability in educational institutions. Organizational commitment of
teachers is important in terms of accomplishing objectives of schools. Organizational
commitment of teachers can be described as a sentimental connection between
themselves and their school (Coladarci, 1992).

Crosswell (2006) considers commitment as one of the basic occupational
characteristics that affect teachers’ success. Teachers exhibiting high level
organizational commitment are highly motivated; spend more effort for
accomplishments of their institution; and cooperate with their coworkers. High level
of organizational commitment among teachers will indeed result in an education
system with superior quality and operated more conveniently as well.

The most significant factor that provides basis for teachers to work as creative
and innovative individuals is again organizational commitment. A teacher with high
level commitment to his/her school would spare more time to develop opinions for
success and accomplishments of his/her school. A productive teacher would establish
foundations for projects which would elevate success, productivity and efficiency
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level of their schools. Thus, for successful and effective education institution, it is
possible to conclude that teachers with high level commitment to their schools are
needed.

In various studies on effective school, several indicators regarding (high level of)
organizational commitment of teachers and principals to their institution are
enumerated as below:

1. Teachers exchange views concerning teaching practices frequently and
continuously.

2. Principals and teachers observe each other’s teaching activities continuously;
and evaluate their own teaching practices through these observations.

3. Principals and teachers implement a series of integrated activities such as
planning educational materials, researching, evaluation and preparation.

4. Principals and teachers assist each other to develop each other’s teaching
practices (Balay, 2000b).

It can be concluded that being aware of factors effective on organizational
commitment levels of teachers and the consequences of high level of organizational
commitment on them are significant in terms of achieving objectives, increasing
productivity and developing quality in education for schools. Since there is limited
scientific study on this issue in both Turkey and the world, it is thought that the
present study investigating factors affecting teachers’ organizational commitment and
consequences of teachers’ high level of organizational commitment would be
important for this study domain.

The purpose of the present study is to reveal factors affecting teachers’
organizational commitment and consequences of teachers’ high level of organizational
commitment.

METHOD

In this section, research pattern and study group were described; and data
collection and their analysis were emphasized.

a. Research Pattern

The present research is a qualitative study. These sort of studies are used for
systematic analyze of meanings that arise as a result of experiences of participants
included in a study (Ekiz, 2003). Sensitivity to natural environment, participative role
of researcher, determining perceptions, flexibility in research pattern, and inductive
analysis can be considered as characteristics of qualitative researches (Yildirnm &
Simgek, 2011). Primary end of qualitative researches is to assess and explain the
answers given for questions such as “Why?” and “How?”, which cannot be
represented by quantitative values; and thus, to make participant behaviors, social
phenomena and incidents more comprehensible and explicable (Demirbas, 2014).

Research data was collected through “interview” method, one of the qualitative
data collection methods. Interview is kind of communication process among minimum
two parties concerning a certain subject (Aktas, 2014). Interviews conducted in this
study can be characterized as ‘“semi-structured interviews”. “Semi-structured
interview” 1is neither stiff as much as fully-structured interview nor flexible as
unstructured interview. This is a technique remaining between these two ends and
provides necessary flexibility and convenience to researchers (Karasar, 1999).
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b. Study Group

The research was conducted over 102 teachers with at least 3 years seniority at
their profession from 7 primary schools, 7 secondary schools, and 5 high schools
during 2014-2015 academic year in central county of Kirsehir city. The study group
was determined by means of convenience sampling method of purposeful sampling
utilized in qualitative research. Therefore, voluntary participants with minimum three
years of teaching experience and who could be reached easily were interviewed.

Sample selection process in qualitative researches is quite flexible. Sampling
selection develops and evolves in parallel to the progress gained during course of
study. Sampling is replenished on continuous base in order to strengthen and support
the major subject according to gained progress on the subject or theory (Kuzel, 1992).
Thus, interviews were continued with the voluntary participants between November
2014 and May 2015 until sufficient data was gathered and to acquire sufficiently
qualitative data set required by the study. All interview sessions were conducted by
researchers.

Demographical information of participants was given on Table 1.

Table 1: Demographical Information of Participants

Variables Categories n %
Female 45 44.1%
Gender
Male 57 55.9%
Primary School 42 41.1%
Type of School Secondary School 33 32.3%
High School 27 26.6%
) 3-9 years 38 37.3%
Occupational 10-16 years 50 49.0%
Seniority
17 years and more 14 13.7%

c. Data Collection and Analysis

In preparation of necessary questions that will be employed during data
collection, 10-15-minute face-to-face interviews were conducted with randomly
selected 10 teachers in order to determine factors affecting teachers’ organizational
commitment and consequences of teachers’ high level of organizational commitment.
Reviewing the relevant literature, ultimate form of questions that would be included in
the interview sessions were tried to be determined. Following the interview process
with teachers, based on the literature review, semi-structured interview form consisted
of 3 open-ended and 1 close-ended question was developed. The draft interview form
was consulted to the specialists from assessment-evaluation, Turkish teaching and
educational sciences to ensure internal validity. Then, questions were put in an order
and preliminary application was implemented with 12 teachers. In the preliminary
application, it was determined whether the interview questions were comprehensible
to answer, and whether they did not violated its designated scope, or not. Hence, data
collection tool was assessed through a trial. Yet, the assessment of the data collection
tool is directly correlated with validity and reliability of the research (Yildirim &
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Simsek, 2011).

Data utilized in the study was obtained from the answers of teachers given in
regard to the questions asked during the interviews. Interviews were conducted
individually for each participant on a determined date and place by the respondents.
While interviews lasted for twelve minutes on average in single session, they were
recorded by means of a voice recorder. In addition to the questions in the interview
form, participants were asked following questions to determine their opinions
accurately: “What is the rationale behind your thought?”, “Why do you think in this
way?”, “Could you explain your opinion?”, “What would you mean by your words?”.

The questions asked to participants were presented below:

1. In your opinion, what does commitment of teachers to their employer school
mean?

2. In your opinion, which factors are effective on organizational commitment of
teachers toward their employer schools?

3. In your opinion, what are the consequences of high level of organizational
commitment of teachers toward their employer schools?

4. What do you think about your commitment level to your school? Is its level
either high or low? Please indicate the rationale of your thought by completing the
following sentence: My commitment level toward my school is high / My commitment
level toward my school is low because...

Firstly, recorded interviews into the voice recorder were analyzed and transferred
to the paper form. During this transfer process, it was paid attention to transfer
answers of participants to the relevant question to the paper form without allowing
any alteration. Then, transferred data on the paper form was checked once more with
the voice records so that all collected data was captured in the paper form.

Collected data was analyzed through content analysis. During the content
analysis process, row data obtained from interview sessions were transformed into
codes; then, categories were formed through codes. Categories were presented under
themes revealed earlier by the research questions (McMillan & Schumacher, 2010).

In qualitative studies, data can be transformed into quantitative form. The basic
motives behind conversion of qualitative data into quantitative form are increasing
reliability, reducing bias, and making comparison among categories (Yildirim &
Simgek, 2011). Similarly, in the present study, qualitative data was converted into
quantitative form; and frequencies of findings captured from teachers’ opinions were
determined, and they were exhibited in the frequency charts.

In the results section, opinions of teachers were directly quoted so as to ensure
“validity” (Patton, 1987). In direct quotation, due to scientific ethics, participant
teachers’ names were disguised; each of them was assigned a reference starting from
T-1 to T-102; and the teacher, whose respective opinion was directly expressed, was
indicated with this reference.

RESULTS

Findings obtained as a result of the present study were presented according to the
three theme pillars of the study as follows.

a. Organizational Commitment Descriptions for Teachers
The first question prepared along the objective of the study is “In your opinion,
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what does commitment of teachers to their employer school mean?” Descriptions
given by participant teachers regarding organizational commitment and their
frequencies were presented on Table 2.

Table 2: Description Given by Participant Teachers Regarding the Organizational
Commitment

Description Frequency
It is the love felt by teachers for their employer school. 18
It is integration of teachers with their employer school. 16
It is commitment felt by teachers toward their employer schools due to 13
their commitment to coworkers.

It is commitment felt by teachers toward rules of their employer school. 11
It is commitment felt by teachers toward objectives of their employer 8
school.

It is commitment felt by teachers toward material opportunities provided 8
by their employer school.

It is commitment felt by teachers toward principles and values of their 6
employer school.

It is commitment felt by teachers toward their employer school due to 6
their satisfaction in terms of workplace environment and conditions.

It is willingness of teachers to carry out their duties and responsibilities 5
against their employer school.

It is commitment felt by teachers toward their employer school due to 4
their admiration toward their profession.

It is willingness of teachers to make sacrifice for their employer school. 1

[

It is commitment felt by teachers toward their employer school due to the
commitment felt toward their country.

Of 102 participant teachers, 3 did not answer the first question at all. Answers
given by another 3 teachers were not taken into consideration since they were not
valid in terms of the scope of the questions. Thus, organizational commitment
descriptions were compiled by answers given by 96 teachers to the first question.
Every teacher who was able to answer the first question made only one description
regarding organizational commitment.

According to Table 2, it can be observed that the first three descriptions
regarding organizational commitment indicated by teachers were “the love felt by
teachers for their employer school, integration of teachers with their employer school,
commitment felt by teachers toward their employer schools due to their commitment
to coworkers”.

Below, descriptions in Table 2 and opinions of teachers emphasized by these
descriptions were presented (for each description, a teacher’s opinion was displayed).

T-69, The Love Felt by Teachers for Their School: “Briefly, it can be
considered that teachers are committed to their schools if they love it
unconditionally.”

T-78, Integration of Teachers with Their School: “I cannot see myself as part of
the school. Therefore, I think I am not committed to my school. Therefore, I think,
organizational commitment means being part of an organization and establishing
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integration with it.”

T-23, Commitment Felt by Teachers toward Their Employer Schools due to
Their Commitment to Coworkers: “If teachers are committed to their institutions, this
can be ensured by their coworkers. Only human factor establish bond between you
and a place. 1 think good relations among coworkers, trust and loyalty among them
constitute organizational commitment.”

T-5, Commitment Felt by Teachers toward Rules of Their School:
“Organizations constitute system, and there is an order within them. There are rules
effective to maintain and operate this order. Organizational commitment means
following these rules.”

T-96, Commitment Felt by Teachers toward Objectives of Their Employer
School: “The most important factor which establish bond between a person and an
organization is objective of this organization. If there are rational objectives, I would
recognize them, through rational and adopted objectives, employers work for their
organization with self-sacrifice.”

T-24, Commitment Felt by Teachers toward Material Opportunities Provided
by Their Employer School: “Some activities conducted at school, for instance,
tutoring classes at school or project works provide us side income. To be honest, as
these opportunities increase, they would be most important reason for my commitment
to the school.”

T-92, Commitment Felt by Teachers toward Principles and Values of Their
Employer School: “In my opinion, organizational commitment is internalizing
principles and values of schools. It is sharing the same senses with school.”

T-7, Commitment Felt by Teachers toward Their Employer School due to Their
Satisfaction in Terms of Workplace Environment and Conditions: “If [ appreciate
workplace conditions at school, this means that I am committed to my school, my
institution.”

T-54, Willingness of Teachers to Carry out Their Duties and Responsibilities
against Their Employer School: “If teachers do not hesitate to carry out duties
expected from themselves, this indicates they are committed to their schools.”

T-61, Commitment Felt by Teachers toward Their Employer School due to
Their Admiration toward Their Profession: “Feeling committed to school means
loving your job. If a teacher loves his/her profession, he/she is committed to his/her
school as well.”

T-23, Willingness of Teachers to Make Sacrifice for Their Employer School:
“Self-sacrifice is the most significant marker of loyalty. If I am not hesitating to
sacrifice from my time and labor, this is about the commitment that I feel for my
institution.”

T-45, Commitment Felt by Teachers toward Their Employer School due To
The Commitment Felt toward Their Country: “We are working at school for our
living. The government provides us job. Thus, all government employees must perform
their duties by remaining loyal to this country. I think organizational commitment is
result of loyalty to the county. A civil servant who feels that he/she is not committed to
the country, does not feel this commitment to the institution where he/she works.
Commitment to the institution means commitment to the country.”

According to the descriptions set forth by the participant teachers of the present
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research, it can be said that “love felt by teachers for their employer school”,
“Integration of teachers with their employer school”, “commitment felt by teachers
toward their employer schools due to their commitment to coworkers” and
“commitment felt by teachers toward their employer school due to their admiration
toward their profession” descriptions are affective commitment; “commitment felt by
teachers toward material opportunities provided by their employer school” and
“commitment felt by teachers toward their employer school due to their satisfaction in
terms of workplace environment and conditions” descriptions are continuance
commitment; and “commitment felt by teachers toward rules of their employer
school”, “commitment felt by teachers toward objectives of their employer school”,
“commitment felt by teachers toward principles and values of their employer school”,
“willingness of teachers to make sacrifice for their employer school” and
“commitment felt by teachers toward their employer school due to the commitment felt
toward their country” descriptions are normative commitment. When frequencies of
descriptions given under scopes of affective, continuance and normative commitment
groups are considered, each group’s total frequencies can be found as 40, 9 and 24,
respectively. It can be concluded that majority of teacher who are able to answer the
first question perceived organizational commitment as affective commitment.

b.Factors Affecting Teachers’ Commitment to Their Current Employer
School

The second question of this research is “In your opinion, which factors are
effective on organizational commitment of teachers toward their employer schools?”
It is possible to suggest that the factors referred by participant teachers while they are
answering the second question can be grouped under four groups. These factors are
“personal factors”, ‘factors regarding workplace conditions”, “factors regarding
their job” and “organizational factors”. These factors emphasized by respondent
teachers were summarized in Table 3.

Of 102 participant teachers, 2 teachers did not answer the second question at all.
Therefore, factors affecting teachers’ commitment to their school were obtained based
on analysis of answers of 100 teachers to the second question. Some of teachers
attributed number of factors in their answers.

According to Table 3, concerning the factors affecting teachers” commitment to
their school, the first three factors were determined as “management style”, “behavior
and characteristics of administrators” and “general success level at the school”.

Personal factors affecting teachers’ organizational commitment were determined
as “responsibility / sense of mission”, “occupational commitment”, “service period at
the current school”, “education level”, “gender”, “private life” and “personality”.
Opinions of teachers, which emphasized these factors, were presented below (for each
factor, a teacher’s opinion was displayed).

T-13, Responsibility / Sense of Mission: “If a teacher is not capable of
performing his/her duty and responsibilities, if they are not aware that their existence
at school is subject to their duties and responsibilities, they cannot be expected to be
committed to their schools.”
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Table 3: Opinions of Participant Teachers Regarding Factors Affecting Commitment to
Their Employer School

Personal Factors Frequency

Responsibility / Sense of Mission 9
Occupational Commitment

Service Period at the Current School
Age

Education Level

Gender

Private Life

Personality

—_— == NN WY

Factors Regarding Workplace Conditions

Adequacy of School in Terms of Tools and Equipment

Availability of Tools and Equipment Found at School

Security Status at School

Physical Status of Classrooms and Laboratories

Available Transportation Means for School

Geographical Conditions of The County where The School is Located

— = N W W oo

Factors Regarding Their Job
Stress of Work

Salary

Job Satisfaction

Role Conflict

—_ W A

Organizational Factors
Management Style 25
Behavior and Characteristics of Administrators 22
General Success Level at The School 21
Atmosphere at The School 12
Existence of System Evaluating Performance of Teachers
Well-Functioning School System (Systematical Operation)
Supervising Teachers In a Functional Manner

Rewarding

Opportunity For Side Income

Opportunity For Progress / Development

Attainable Objectives

School Culture

—_— N DN W W

T-42, Occupational Commitment: “I do not believe that all of teachers do this
job just because they admire this profession. Some of them do this job just because to
afford their livelihood. Even, in my opinion, majority of them think in this way. I think
commitment of a teacher to his/her school can only be possible as long as they admire
teaching profession.”

T-25, Seniority at the Current School: “In my opinion, there is direct
relationship between service period and level of commitment to school. For teachers,
who served to their school for a longer period, everything at school becomes usual;
and school as well loses its value in the eyes of teachers.”

T-48, Age: “As teachers get older, they become distant from educational
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activities and school.”

T-94, Education Level: “It is possible to say that teachers with a graduate
degree have higher commitment level due to their desire to transform the graduate
education that they received into benefit to their school.”

T-76, Gender: “Female teachers have lower commitment level to their school
because they are also committed to their homes due to their motherhood and wifehood
roles at home.”

T-9, Private Life: “Difficulties that we experience in our private life affect our
school life adversely. Sometimes, we come to school even we are not aware of where
we are going to.”

T-61, Personality: “Commitment to school depends on persons. While some
teachers are hard worker, accordingly their desire for work has positive influence on
their commitment to their school, some teachers are selfish, and consequently they
experience difficulties in their personal relationships at school. For example, a
teacher, who is not capable of enjoying his/her life, cannot be committed to their
school.”

The factors indicated by participant teachers regarding the workplace conditions
in their answers for the second question were “adequacy of school in terms of tools
and equipment”, “availability of tools and equipment found at school”, “security
status at school”, “physical status of classrooms and laboratories”, “available
transportation means for school” and “geographical conditions of the county where
the school is located”. Some of the expressions of teachers in which these factors were
emphasized were presented below (for each factor, a teacher’s opinion was
displayed).

T-23, Adequacy of School in Terms of Tools and Equipment: “We may not able
to find tools and equipment that we need during planning process of courses. Hence,
the value attached to the school erodes in my point of view. It becomes banal; and [
start thinking that it is not a special place. If a person works at a place with no
quality, the trust and commitment felt toward that place are influenced negatively.”

T-18, Availability of Tools and Equipment Found at School: “Although there is
delineascope, it is broken. There is wall map but it is torn. Then, how could I be
helpful? How could I be useful for my school? How could I offer more benefit to my
students? Malfunctioning, broken tools and equipment affect our opinion regarding
the school adversely.”

T-78, Security Status at School: “Now, it is possible to encounter news about
teachers killed at schools. They might be incurred assaults of either students or their
parents. At once, I did not want to stay at a school where violence incidents can be
encountered frequently. They attacked a teacher before us. It is not possible to talk
about commitment to such school.”

T-25, Physical Status of Classrooms and Laboratories: “Our classrooms are
maintenance-free. Walls are falling apart. I am losing all of my motivation in such a
classroom. Even, I do not want to enter such a classroom. I am running away from the
classroom at the end of courses. This situation affects my commitment to the school.”

T-1, Available Transportation Means for School: “I wake up early to go to my
school. Since I work in a village, there is only one bus in the morning. I need to catch
up with this bus. Otherwise, there is another one on the noon time. Again, right after
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my class, I need to catch this bus. That is, there is no chance to stay longer at the
school, or to do something extra in there. There is such monotony. We make all of our
planning according to the teachers’ bus. Our relationship with school is also
influenced by this fact.”

T-1, Geographical Conditions of the County where the School is Located: “We
are reaching our school by climbing hills and mountains. This makes our way to
school more dangerous. We are trying to search ways to escape such school
location.”

Factors indicated by participant teachers regarding their job while they are
answering the second question are “stress at work”, “salary”, “job satisfaction” and
“role conflict”. Some of expressions in which these factors were emphasized by
teachers were presented below (for each factor, a teacher’s opinion was displayed).

T-88, Stress at Work: “We are experiencing such a diverse student profiles that
they might cause great problems. It is really compelling to deal with problem students
or unskilled students. Of course, there are other difficulties that we experience. I think
the difficulties experienced at school cause unhappiness. How could you expect
organizational commitment from a saddened teacher?”

T-61, Salary: “Teachers weight their all efforts and work in proportion to the
salary they receive... Since their salary is low; have difficulty to fulfill their needs,
and are not paid desired salary even though they believe that they deserve high
salary, they would not be committed to their school. So to speak, they just occupy
space at school.”

T-59, Job Satisfaction: “As teachers are fully beneficent for their students, they
are satisfied from their profession more. As their satisfaction increases, they are
committed to their school as well because teachers live this feeling at the school.
Teachers satisfied with their job would think that they are beneficent for their
students, they would not prefer to leave their school where they find job satisfaction.”

T-64, Role Conflict: “Sometimes I do not understand whether we are teachers or
just a regular civil servant. Sometimes we just deal with unnecessary works. We
become teacher, clerk, and janitor at the same time. This fact, in my opinion, tarnishes
reputation of the teaching profession; it harms self-esteem of teachers. Teachers
should only remain as teachers so that they would spend more effort to be beneficent
to their schools.”

The organizational factors indicated by participant teachers in their answers for
the second question were “management style”, “behavior and characteristics of
administrators”, “general success level at the school”, “atmosphere at the school”,
“existence of system evaluating performance of teachers”, “well-functioning school
system (systematical operation)”, ‘“supervising teachers in a functional manner”,
“rewarding”, “opportunity for side income”, “opportunity for progress /
development”, “attainable objectives” and “school culture”. Some of the expressions
of teachers in which these factors were emphasized were presented below (for each
factor, a teacher’s opinion was displayed).

T-36, Management Style: “I think unfair administration is the biggest obstacle
before commitment to school.”

T-97, Behavior and Characteristics of Administrators: “If school principal
approaches to teacher like a ‘little tin God’, if they are so greedy and selfish that they
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exclude teachers from decision making process, even avoiding information sharing
regarding administrative decisions, how could you establish bond between teachers
and their school?”

T-4, General Success Level at the School: “Teachers would like to continue
working at a school where their students are known as successful individuals.”

T-5, Atmosphere at the School: “Intimate relations at school are the most
significant factor affecting our commitment to school. Especially, relationship among
teachers, between teachers and students, are determinants of a good school
environment.”

T-71, Existence of a System Evaluating Performance of Teachers: “We have
chemistry teacher at our school. He is into his branch and teaching profession. He is
doing everything that he can to be beneficent to his students at maximum possible
level; and he does this every day. On the other hand, there is another teacher who
requests frequently from his students in his classes that ‘Open your books; read and
summarize pages indicated.” He is always late for his classes and leaves the
classroom early. Both teachers are paid the same salary. The salary received by the
second teacher is not deserved. Nevertheless, he receives because nobody assesses
performance of this teacher,; and says ‘Put yourself together or else, your salary will
be decreased.” The lack performance evaluation system for teachers discourages
majority of teachers and tarnishes their commitment to their school.”

T-1, Well-Functioning School System (Systematical Operation): “Until now,
the most impressive factor at schools, which contributed my commitment to this school
where [ work, was well-regulated operations which work like a clockwork. My
performance was increased in this school as well.

T-102, Supervising Teachers in a Functional Manner: “School principals must
carry out supervising along the guidance purpose. They must avoid discrimination or
‘reciprocal relationships’ in supervising process because these approaches are the
most significant damages to trust on school administration. Therefore, commitment to
the school decreases.”

T-97, Rewarding: “Even sometimes it is considered that saying just ‘thank you’
to the teachers who spend utmost effort is too much. In order to encourage successful
teachers, a rewarding mechanism must be employed. Schools are required to establish
their unique rewarding system and teacher who really deserve must be rewarded. This
certainly elevates commitment of teachers to their school.”

T-76, Opportunity for Side Income: “Through a vulgar expression, if school
contributes in pockets of teachers, then they would be committed to their schools.”

T-85, Opportunity for Progress / Development: “I have been teacher for twelve
years. I have not seen at all that administration spend effort to develop teachers’ skills
and to support learning activities of teachers. Providing development opportunity to
teachers would affect their commitment to the school.”

T-12, Attainable Objectives: “I see some expressions at schools referred as ‘our
vision, our mission’. Our school also has one of them. When I read them, I personally
know that our school would never accomplish determined things under vision and
mission mottos. In one sense, this is a lie said by school. Indeed, nobody believes in
this. School administration must determine appropriate objectives for school
according to the conditions of the school.”
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T-71, School Culture: “What are the foundation values of the education given at
school? Can ethical values find sufficient place in the education? Are personal
differences shown tolerance? Are human rights and freedom protected? Which
behaviors are praised? Commitment felt toward the schools in which these points are
taken into consideration increases.”

It was observed that “role conflict”, “management style”, “job satisfaction”,
“occupational commitment”, ‘“age”, “service period at the current school”,
“behavior and characteristics of administrators”, “salary” and “supervising teachers
in a functional manner” factors determined in answers given for the second question
were reported in some other studies as well. Deconick & Dean (1996) found that the
conflict between role at work and role at home (family) reduces organizational
commitment; and existence of high level of opportunity for promotion provides high
level of commitment. In the same study, it was also determined that fare distribution
of justice as part of a management style contributes into high level of commitment
among employees. In the study reported by Igbaria & Guimaraes (1993), significance
of job satisfaction in estimation of organizational commitment was reported.
Vandenberg & Scarpello (1994) indicated effect of occupational commitment on
organizational commitment, which cannot be underestimated. In the study of Allen &
Meyer (1993), it was observed that affective and normative commitment increase
significantly with respect to age of the employee; on the other hand increase in the
continuance commitment relies mostly on increase in service period at organization
and position. Tsui & Cheng (1999) indicated that school principals’ support and open
communication with teachers are important in terms of organizational commitment of
teacher; and reported that attitude and behavior of school principals is a factor
affecting organizational commitment. In the study reported by Malik, Nawab, Nacem
& Danish (2010), satisfactory salary and qualified supervising are of the factors
effective on organizational commitment of lecturers at state universities. Sharma
(2010) reported positive and significant correlation between job satisfaction and
organizational commitment. Nagar (2012) reached the conclusion that high level of
job satisfaction affects level of organizational commitment.

Participant teachers emphasized thirty factors affecting their commitment to
school while they were answering the second question. It can be observed from
Table 3 that, while the most frequently emphasized factor was under the
organizational factors group; based on the frequency of statement of opinions, the
group with highest total frequency, that is the group with highest number of relevant
opinion, was organizational factor group. This finding suggests that participant
teacher’s commitment to school is mostly affected by organizational factors.

Of the organizational factors, “management style” and “behavior and
characteristics of administrators” factors’ total frequencies was 47; total frequency of
all factors indicated in the second question was 165. That is, “school management and
administrators” were emphasized in 28.5% of all opinions stated. This finding
suggests that “school management and administrators” is the most essential factor
which affects organizational commitment for participant teachers.

c. Consequences of High Levels of Commitment Felt by Teachers toward
Their Employer School

The third question analyzed in the present study is “In your opinion, what are the
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consequences of high level of organizational commitment of teachers toward their
employer schools?” Based on the answers given by participants, it was determined
that organizational commitment felt by teachers toward their school would have

individual consequences on “feachers’ themselves”, “school and its administration”,
“students” and “parents”.

Table 4: Opinions of Participant Teachers Regarding Consequences of High Level of
Commitment Felt Toward School

Consequences Frequency
Consequences on Teachers’ Themselves

High Performance 35
Job Satisfaction 16
High Motivation 13
Higher Confidence in School Administration 9
Closer Relationship with Coworkers 9
More Interest Paid to Students 7
Commitment to the Profession 6
Enhanced Creativity / Productivity 4
Inclining to Occupational and Personal Development 3
Enhanced Sense of Duty / Responsibility 2
Enhanced Working Discipline 2
Consequences on School and Its Administration

High Productivity 9
Positive School Atmosphere 7
Order in Operations (Systematic operations) 6
Efficiency at School Administration 3
Intimate Relationships between School and Its Social Environment 1
Decreasing Number of Problems at School 1
Consequences on Students

Increasing Success at School 8
Better Learning 4
Service Satisfaction 3
Enhancing Relationship with Teachers 3
Commitment to School 1
Developing Positive Behaviors 1
Consequences on Parents

Enhancing Confidence toward School 2
Enhancing Confidence in Teachers 2
Service Satisfaction 1

Of 102 participant teachers, two teachers did not answer the third question.
Therefore, consequences of high level of commitments of teachers were obtained as a
result of analysis of answers of 100 teachers to the third question. Some of teachers
referred more than one consequence while they are answering questions.

According to Table 4, in the first three ranks regarding aforesaid consequences,
there are “high performance”, job satisfaction” and “high motivation” classified
under “consequences on teachers’ themselves”.
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Consequences of teachers’ high level of commitment to their school on their own
were presented as “high performance”, “job satisfaction”, “high motivation”,
“higher confidence in school administration”, “closer relationship with coworkers”,
“more interest paid to students”, “commitment to the profession”, ‘“enhanced
creativity / productivity”, “inclining to occupational and personal development”,
“enhanced sense of duty / responsibility”, “‘enhanced working discipline”. Opinions
of teachers, in which these consequences were emphasized, were presented below (for
each consequence, a teacher’s opinion was displayed).

T-65, High Performance: “Teachers who are committed to their schools spend
more effort for their job. More effort has positive reflection on students.”

T-4, Job Satisfaction: “Commitment motivates teachers to spend more effort. A
hard worker teacher increases his/her efficiency. An efficient and qualified teacher
would gain more happiness at the end of the teaching process.”

T-13, High Motivation: “If there is intimate relation between my school and me,
my desire to move on with my profession is higher because I love my school and this
love has positive effect on my motivation for work. Nobody would willingfully work at
a school where they are not happy.”

T-61, Higher Confidence in School Administration: “There is direct
relationship between commitment to school and trust in school administration. The
most important factor in establishing commitment felt by teachers toward their school
is school administration. Administration attaches teachers to their school; this
commitment ultimately results in increasing confidence in school administration.”

T-23, Closer Relationship with Coworkers: “If teachers are attached to their
institution, this feeling is result of attitudes of their coworkers. Only human factor
attaches us to somewhere. I think intimate relationship between coworkers and
confidence and loyalty among coworkers constitute organizational commitment.
Organizational commitment allows better relationships among coworkers.”

T-65, More Interest Paid to Students: “Teachers who are committed to their
schools spend more effort for their job. More effort has positive consequences on
students. Students receive more attention from their teachers.”

T-45, Commitment to the Profession: “Commitment to school ensures
commitment to teaching profession.”

T-65, Enhanced Creativity / Productivity: “A teacher who is committed to his /
her school would try to be more beneficent for his / her school. This would motivate
them to think, develop opinions, and establish projects.”

T-14, Inclining to Occupational and Personal Development: “There are
teachers who do not want to develop themselves in any field. We observe that these
teachers are of the ones who are not committed to their schools. In general, teachers
who want to be beneficent to their school are inclined to self-development.”

T-44, Enhanced Sense of Duty / Responsibility: “I am a teacher who is
committed to my school. In every work I do, I look out for interest of my school; my
duties toward my school are always in my mind. On the foundation of my thought of
doing my job in the best possible way, there is thought of being beneficent to my
school as much as possible.”

T-44, Enhanced Working Discipline: “On the foundation of my thought of doing
my job in the best possible way, there is thought of being beneficent to my school as
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much as possible. The purpose of doing best for my school brings more attentive and
organized work with it.”

Consequences of teachers’ high level of commitment to their school on school
and school administration, which were presented while participant teachers were
answering the third question, were “high productivity”, “positive school atmosphere”,
“order in operations (systematic operations)”, “efficiency at school administration”,
“intimate relationships between school and its social environment” and “decreasing
number of problems at school”. Opinions of teachers, in which these consequences
were emphasized, were presented below (for each consequence, a teacher’s opinion
was displayed).

T-8, High Productivity: “In a school in which its teachers are highly committed
to this institution, the productivity would necessarily be high. In terms of amount and
quality, more work is produced by teachers. In parallel with the energy spent, the
consequent performance would increase as well;, and pre-determined objectives are
accomplished.”

T-23, Positive School Atmosphere: “Organizational commitment ensures
intimate relationships among coworkers. Especially good relationships among
teachers would have positive reflections on school environment; and a positive
environment obtained at school.”

T-1, Operations in Order (Systematic Operations): “Until now, the most
impressive factor at schools, which contributed my commitment to this school where I
work, was well-regulated operations which work like a clockwork. My performance
was increased in this school as well. It was not only me; all of my coworkers were
commiitted to our institution. Indeed, the reason for such a well-regulated operation
system was again commitment felt by teachers toward this school; and their self-
sacrifice for their school.”

T-63, Efficiency at School Administration: “The most important assistants of
school administration are teachers. Teachers who are committed to their schools
facilitate and accelerate job of the school administration;, and allows them to
accomplish their objectives.”

T-90, Intimate Relationship between School and Its Social Environment: “A
school owes its reputation to its teachers. As teachers protect their schools, they
ensure that their school enhances reputation in their environment. Teachers who are
committed to their school highly develop the relationship with its periphery. That is,
indeed such teachers perform role of promotion personnel of the school.”

T-90, Decreasing Number of Problems at School: “Teachers, who protect their
schools, are the most effective mean to eliminate problems experienced at school
because teachers are the persons who are aware of every incident occurs at school.
Teachers would like to resolve problems face in the place where they are happy.”

Consequences of teachers’ high level of commitment to their school on students,
which were presented while participant teachers were answering the third question,
were “increasing success at school”, “better learning”, “service satisfaction”,
“intimate relationships with teachers”, “commitment to school” and “developing
positive behaviors”. Opinions of teachers, in which these consequences were
emphasized, were presented below (for each consequence, a teacher’s opinion was

displayed).
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T-11, Increasing Success at School: “Please notice that schools with higher
success level among its students are the ones embracing its teachers and the ones
employing committed teachers. Teachers commiitted to their school provide more
qualified and more amount of service and thus, contribute into students’ success.”

T-11, Better Learning: “Teachers committed to their school provide more
qualified and more amount of service and thus, contribute into students’ success.
Parallel to higher student success, better learning experienced by students is another
consequence relevant with teachers’ commitment to their schools. Teachers
committed to their schools spend more effort for better learning result of students.”

T-37, Service Satisfaction: “In order to take care of students more, I need to feel
commitment to my school. If I feel this commitment and spare more time for my
students, then, they would be satisfied with my effort and believe that they receive a
good service.